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Community leaders have been described as unsung heroes who work for, in, and with 
the community to make qualitative differences to the communities they serve.  Many 
of these community leaders receive no remuneration for their efforts but what drives 
them is a desire for change or improvement in a community issue. This paper tells the 
story of one grass roots community leader who has worked tirelessly on number of 
community issues and campaigns over a 35 year period. It does this in an attempt to 
reveal the leader’s motivations, drive, and inclusive leadership practices that 
characterise him as a grass roots leader. The paper refers to some of the broader 
contextual factors that have shaped and continue to shape his thinking about 
leadership. It provides a discussion of a number of the leadership activities in which 
he has demonstrated leadership and through which his core values and motivations are 
evident.  Finally, the paper provides an analysis of the community leader’s values, 




This paper presents a case study of a community leader who has been involved in 
numerous grassroots community initiatives since the 1970s. His story forms part of a 
larger study which gives voice to and explores the leadership experiences of nine 
community leaders from Australia (see Creyton & Ehrich, 2008).  In this paper, the 
leader’s values, motivations and initiatives that characterise him as a community 
leader are discussed. It refers to some of the broader contextual factors that have 
shaped and continue to shape his thinking about leadership. The paper begins by 
providing an introduction to the notion of community leadership. It then considers 
three pertinent leadership perspectives that are used to analyse the leader’s story. 
These theories come from Gronn (1999), Kouzes and Posner (2003) and Starratt 
(1996). Following a discussion of these theories is the methodology that steered the 




To date there are many diverse understandings and approaches to community 
leadership.  This is not surprising given that there are hundreds if not thousands of 
definitions of leadership. A simple way to understand community leadership is to see 
it as leadership in, for and by the community.  Anderson, O’Loughlin and Salt (2001, 
p.8) state that community leadership ‘is frequently based in place and so is local, 
although it can also represent a community of common interest, purpose or practice’.  
The use and spread of e-technologies in recent decades has meant that community 
initiatives are no longer constrained by locality; rather these technologies have opened 
up opportunities for like-minded people to pursue community projects transcending 
national and international geographical borders.  Central to many definitions is the 
idea that community leaders are active citizens in a variety of roles ranging from 
advocacy of the least represented and most vulnerable in society (McAfee, 1993) to 
those who participate in more mainstream community projects (Burgmann, 2003; 
Swain, 2001). Another way of understanding grassroots community projects led by 
community leaders is to view them as part of wider social movements. Those social 
movements may be construed as ‘political sites for redistributing power and devising 
more equitable social structures’ (Cunningham, 1998, p. 3) or ‘new social 
movements’ that are not as politically driven (Cunningham, 1998).  The next part of 
the discussion refers to some leadership theories that have application and relevance 
to leadership in the community.  
 
Leadership Theories  
Three key theoretical perspectives are discussed here since they have particular 
relevance to the leader’s story.  These are leadership as career (Gronn, 1999); five 
core leadership practices (Kouzes & Posner 2003); and ethical leadership (Starratt, 
1996).   
Leadership as career 
Gronn (1999) argues that a career model of leadership is useful as it enables an insight 
into the different types of contexts in which leaders lead. Not only does it enable an 
analysis of how contextual factors have shaped a leader’s practices and agency but 
also it recognizes the role and importance of biographical experiences in leadership 
story (Gronn, 1999).  Gronn (1999) goes on to say that leaders are born at a particular 
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time in history and the historical context ‘positions individuals as members of age-
group cohorts … that are reared in the different eras into which world history divides 
itself’ (p.205). In other words, growing up in the 1960s would have presented a 
different set of challenges and opportunities for a person as distinct from growing up 
in the Victorian age or other eras.  Gronn’s (1999) model refers to four key stages of 
leadership. These are formation, accession, incumbency and divestiture. Formation 
refers to the leader’s early years (shaped by family and school) that ‘generates a 
concept of self that lays the foundation for the leader’s character’ (p.208).  Accession 
refers to the time when leaders test their capacity to lead. This may involve them in 
putting out feelers, aligning themselves with others and rehearsing or practicing in 
their particular field. According to Gronn (1999) incumbency is the time when leaders 
have proven themselves, developed their public personas and gained experience. 
Divestiture is the fourth stage and refers to ‘letting go’. Factors that lead to ‘letting 
go’ can include ageing, illness, lack of fulfillment, retirement. Within a broader 
societal and cultural context, each of these stages is said to be sequential in the lives 
of leaders whether they are formal or informal leaders.   
Five leadership practices 
Based on decades of research on effective leaders, Kouzes and Posner (2003) have 
distilled five key leadership practices that are said to constitute the dimensions of 
effective leadership.  These five practices include model the way, inspire a shared 
vision, challenge the process, enable others to act, and encourage the heart.  Model the 
way refers to leaders who model the behaviour they expect of others if they want to 
gain commitment and achieve success. Inspire a shared vision refers to the 
importance of having a vision and inventing a future based around it. This involves 
leaders committing to it, and enlisting others to share that vision. Challenge the 
process refers to leaders who search for opportunities to change the status quo, to take 
risks and experiment. Enabling others to act recognises that achieving goals requires 
a team effort. Collaboration and trust are key ideas here. Finally, encourage the heart 
is concerned with recognising the achievements and contributions of others and 
celebrating successes in a spirit of community (Kouzes & Posner, 2003).  These 
practices are useful for considering the types of actions in which leaders may 
participate. 
 
Ethical leadership  
Ethical leadership is a model that Starratt (1996), a key writer in the educational 
leadership literature, developed over a decade ago. It comprises a multi-dimensional 
and inter-related framework that considers three key aspects of leadership. These 
include an ethic of care; an ethic of critique; and an ethic of justice. Although his 
model was prepared with school leadership in mind, it is argued here that the model 
has wider application and is useful for understanding the arena of community 
leadership.  An ethic of care refers to ‘a standpoint of absolute regard’ (Starratt 1996) 
for the dignity and worth of individuals. Thus, it prizes relationships with others and 
these become pivotal to the functioning of people.  According to Fromm (1957, p.25), 
care is the ‘active concern for life and the growth of that which we love’. Whether we 
wish to use the word love or care, Starratt and like-minded writers maintain that 
leaders who operate within an ethical leadership framework are genuinely concerned 
for and care for others.  
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An ethic of justice, according to Starratt (1996) involves being fair and equitable in 
dealing with people.  For leaders, it is about creating the conditions of a socially just 
work environment. Building a sense of community lies at the heart of this ethic. A 
community is described as a collection of individuals who are bonded together by 
natural will and bound to a set of values and ideals (Sergiovanni 1994).  A community 
exists when people feel a sense of belonging and interconnectedness with others.  
Central to an ethic of justice is the necessity for democracy and shared leadership 
where everyone can make a contribution.  Shared leadership, following Pearce and 
Conger’s definition, is viewed (2003, p.1) as an interactive process among individuals 
in groups that achieve particular organizational goals. Their definition implies that 
leadership is dynamic, relational and utilized for the purposes of the achievement of 
goals. It also assumes that leadership is multi-directional and may come from any 
individual. It lies in contrast to many traditional and elitist definitions of leadership 
that consider the ‘formal leader’ as the ‘leader’. 
Related to the ethic of justice is a concern for a greater goal or mission.  Starratt 
(1996) uses the term, ‘transcendence’ to explain ‘turn[ing] our life toward someone or 
toward something greater than or beyond ourselves’ (p.158).  He gives the example of 
people who have a strong belief in improving the environment or political freedom 
and this ideal leads them to collective action.    
According to Starratt (1996), the third ethic, an ethic of critique, has been influenced 
by critical theory, a neo-marxist perspective that emerged initially in the 1920s by the 
Frankfurt school of philosophers and other philosophers sympathetic to a Marxist 
perspective.  Central to this critique is the idea that inequality and injustice exist in 
social life (i.e. in social relationships, laws, institutions, social practices) and critical 
analysts ask questions such as ‘whose interests are being served’?  in an attempt to 
redress such injustices.  Starratt (1996) maintains that the ethical challenge is to  
make these social arrangements more responsive to the human and social 
rights of all citizens, to enable those affected by social arrangements to have a 
voice in evaluating the consequences and in altering them in the interests of 
the common good and of fuller participation and justice for individuals (p.161)  
As indicated above, central to this approach is also the need for democratic and 
participatory forms of leadership that encourage citizens to question the underlying 
bases of power, hegemony and control within society.  It is argued here that these 
three ethics are interconnected since each requires the other to form an ethical 
framework. Following Starratt’s (1996) lead, community leaders can be said to be 
those actors who connect with others, care for and work closely with them and build 
more equitable structures.  
Methodology 
The main data source for this study was an in-depth semi-structured interview with a 
community leader. An interview was considered an appropriate data-gathering 
method since it enables a participant to reflect upon and make sense of his or her 
experience (Siedman, 1991). Of interest to this study was the leader’s life experiences 
and significant life events (Gronn, 1999), particularly as they illuminated his 
leadership understandings. A set of key questions outlined in an interview guide was 
made available to the participant prior to the interview process (Minichiello, Aroni, 
Timewell & Alexander, 1990). The participant granted the researchers permission to 
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tape record the interview. The transcript was returned to the participant for checking 
and endorsement. The analysis, in large part, was guided by the procedures outlined 
by Marton (1988). For example, comments were brought together into categories on 
the basis of their similarities and categories being differentiated from one another in 
terms of their variances. Theoretical constructs alluded to earlier in the discussion 
were used to assist in the interpretation of the themes that emerged from the analysis. 
A draft of the individual’s leadership story was shared with the leader to seek his 
agreement that we had accurately captured his thoughts and provided an authentic 
narrative. The next part of the paper introduces the leader and uses Gronn’s (1999) 
four stages of leadership to narrate his story.  
 
Formative experiences  
 
Redmond¹ described his family background as middle class as both parents had been 
school teachers.  His family were Labor supporters and Redmond remembers his 
father taking him to May Day marches when he was very young although, at the time, 
this did not mean very much to him.  He indicated that he only became aware of his 
father’s politics after his father had passed away when Redmond was 26.  He said that 
he was going through his father’s books and was surprised by his collection of old 
socialist texts, among them: Bellamy’s ‘Looking backward’ and books by historian 
and social philosopher, R.H.Tawney. On finding these books he felt frustration 
because he never knew his father had ‘a sort of political level to him’. Previously he 
thought his father’s views were old fashioned about politics as they did not agree 
about radical tactics to oppose the Vietnam war. An important realisation for 
Redmond was that although he did not have the opportunity to talk to his father about 
political issues about which he was passionate, his father had influenced his own 
political views ‘indirectly’. Influence whether it is direct or indirect is not surprising 
given that family is a key institution critical in the formation of a person and 
development of their character (Gronn, 1999).  Redmond said that both of his parents, 
in their later life, became involved in campaigns and causes, such as Aboriginal issues 
and rights.  After his mother retired from teaching, she became active in a group 
called, ‘early education reform group’. Redmond noted her activism and enthusiasm 
were inspiring and influential.  
 
It seems that Redmond’s university experience undertaken in the late 1960s and early 
1970s was a critical force in shaping his views about the world (Gronn, 1999) and in 
particular about his politics.  Redmond attended university in the late 1960s and 
completed an honours degree in physics.  After completing his science qualification 
he tutored physics while studying an arts degree. It was at this time he became heavily 
involved in student politics. He became a member of the Worker Student Alliance, a 
left-wing, anti-war social movement inspired by Maoist politics (Percy, 2005).  
Redmond stated that, ‘in taking on the course of activism through that “maoist” 
influence in the early 1970s, I was very far from alone – rather was one of many who 
took this course’.  According to Gould (n.d.), the period from 1965 to 1975 was a time 
of ‘youth radicalisation in Australia’ where a number of different socialist ideologies 
flourished on university campuses.  Common to all of these social movements was 
‘critical opposition to both bourgeois society and the bureaucracies dominant in the 
labour movement’ (Gould, n.d., p.2).   
 
¹  Redmond is a pseudonym 
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Leadership Accession  
 
According to Gronn (1999), leadership accession is a time when leaders spread their 
wings and test their capacity to lead.  An illustration is provided here which shows 
how Redmond enacted leadership early in his life. After completing his arts degree, 
and still inspired by Maoist oriented politics, Redmond took a position in a factory 
where he worked for five years and then worked for four years in the railways as a 
track cable joiner.  Redmond recalled an experience, which for him became a turning 
point that ‘brought him back to earth’. Keen to ‘get some politics amongst the 
workers’, Redmond and a friend called a meeting with the other factory workers to 
talk about their job security which was questionable given the looming recession.  He 
wrote a leaflet urging resistance which was circulated to his workmates and purely on 
the basis of that leaflet he was sacked, as well as 50 other workers who lost their jobs 
in the downturn.  The experience hit home the notion that factory workers were 
powerless. He came to the realisation that people who are professionals tend to have 
more access to power and resources than those who work at dehumanising jobs.  He 
reflected that the experience of working alongside others made him ‘see the realities 
of power amongst people and how groups operate’.  
 
Incumbency - Leadership Focus 
 
Following Redmond’s work in the railway position, he returned to university where 
he worked as a research assistant while undertaking his PhD. He stayed for 15 years.  
Redmond then spent 10 years working as a research scientist in CSIRO and much of 
this time was devoted to ‘begging for money [through external sources of funding] 
[rather] … than doing research’.   While working as a research institute, Redmond 
indicated he had a formal leadership role where he was head of a group that analysed 
earthquakes. At this time, he realised how important it was not to dominate the group; 
to do so is to ‘lose all the valuable aspects that some people have in their difference’.  
Over the last eight years, Redmond has been employed as an organiser at a tertiary 
education union.   
 
Since the 1970s when Redmond became involved in community politics he has had 
many opportunities to exercise leadership.   The range of community initiatives has 
been diverse and included issues such as human rights, the environment, peace, and 
various workers’ movements (see Table 1). Most of these activities have been part of 
wider social movements and struggles for radical reform and change to prevailing 
policies and practices.  In these activities, Redmond indicated he has played different 
roles. For example, he stated that he and others were responsible for establishing 
People for Nuclear Disarmament, Rainbow Alliance, Public Education Coalition and 
Just Peace. In other initiatives, Redmond indicated that he joined the campaign and 
worked with others (i.e. Route 20, a campaign designed to fight the creation of a four 
lane road in a street in the city in which he lives). Furthermore, Redmond exercised 
leadership in existing institutional structures when he became president of his son’s 
primary Parents and Citizen’s association and through his work as a representative on 
the Queensland Council of Parents and Citizens’ Association.  Each of these 
community based initiatives reveals a variety of ways in which Redmond ‘challenged 
the process’ (Kouzes & Posner 2003) and engaged in an ‘ethic of critique’ (Starratt, 
1996). The strategies he used for each of these initiatives varied and ranged from 
mass rallies and protests to more mainstream means of ‘civic engagement’ (Swain, 
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2001). It is through these community based activities that he has demonstrated an 
active ethic of critique (Starratt, 1996).  
Table 1:  A summary of community activities  
 




Workers’ Student Alliance. 
This was a Maoist organisation active particularly on university campuses across 
Australia in the early 1970s. 
Redmond’s involvement in this organisation led him to work in a factory for 




Involved in tutoring Aboriginal students 
Late 1970s Australian independence movement  
Grew out of the Whitlam sacking and a reaction against American control of 
Australian culture, economy and politics 
Late 1970s Anti-uranium movement 
Involved in Campaign against nuclear power (CANP) 
1980s Set up with others, People for Nuclear Disarmament 
Co-convenor for three years. At its height, this association had 4000 members. 
Copies of journal were sent to 20 000 people through newsagencies in Australia.   
Late 1980s 
and 1990s 
Set up with others, Rainbow Alliance 
This association was divided between two groups of people: one group that 
wanted to set up a green party; the other wanted to continue as a people’s 
movement rather than establishing a political parliamentary party (this latter view 
was the view favoured by Redmond). Rainbow alliance formed the green party in 
the early 1990s; the other group did not last 
Late 1990s Set up with others, Public Education Coalition 
This coalition involved teachers and members of the trade union movement and 
ran forums and discussions in the community around the necessity and 





‘Just Peace works to exchange information, promote dialogue, organise events 
and develop publications that seek to clarify the peace issues we face as a 
national and international community. We also offer support and fellowship to 
those who face the destructive effects of war and injustice’   
http://www.justpeaceqld.org/index.php.   Established by Redmond and others in 
response to the public disquiet regarding September 11.  Just Peace was created 
to provide a voice for people who were concerned about the war on terror. 
Continues to be involved but no longer on the executive 
Mid 2000 Worklife 
‘WorkLife is a coalition of individuals and community groups who are working 




Route 20  
Campaign to fight making a four lane road down in a street within the city in 
which Redmond lives.  
1993 to 
2005 
School P&C,  
including 2 years(1999-2000)  as President of Primary School’s P&C (where son 
attended) 
Representative  on QCPSC  
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In terms of Gronn’s (1999) framework, it appears that Redmond is still operating at 
the incumbency phase since he is an experienced community leader. The stage of 
divestiture is not relevant to Redmond’s situation since his commitment to community 
based action and enthusiasm for community politics has not abated.  As he said, ‘I see 
myself doing that [involvement in community politics] until I drop’.  Furthermore, he 
gave a number of examples of how he is endeavouring to engage young people to 
participate in a variety of issues and movements and thus continue the legacy of his 
generation. The next part of the discussion refers to Redmond’s views about 
leadership. Three key practices of Kouzes and Posner (2003) - inspiring a shared 




Vision, Values, motivation and drive  
 
Within the vast leadership literature, many theorists (see for example, Kouzes & 
Posner, 2003; Leavy, 2003; Starratt 1996) underscore the importance of visions, core 
values and beliefs that drive the work of leaders.  Leavy (2003), for one, refers to the 
notion of conviction which refers to a sense of purpose and the desire to make a 
difference. Starratt’s (1996) notion of transcendence is relevant here since it is what 
leads people to turn towards collective action towards betterment or realisation of a 
greater ideal or vision. Resounding from Redmond’s story is his vision for and 
‘passion about having a better society’.  This notion resonates with Starratt’s (1996) 
ethic of justice since it is concerned with making a qualitative difference in the lives 
of others. In talking about visions within social movements, Cunningham (1998) says 
that ‘vision allows participants to develop an alternative map of reality, grounded by a 
political standpoint’ (p.5).   
 
Redmond claimed that what drives him and what he is committed to is ‘enabling 
people to sense that they actually have more power than they do think’.  As an 
example, he referred to a movement called Just Peace, that he and colleagues 
established after September 11.  He said it was set up to provide ‘a voice for people 
who were concerned about ... the war on terror’.  He said that when he and others 
planned a march they thought that it might attract around 1000 or 2000 persons yet it 
is estimated that around 500,000 people throughout Australia marched in protest 
against the threat of the American invasion of Iraq.  As it turned out, the protests did 
not stop the US and Redmond indicated that, unsurprisingly, the number of people 
involved in Just Peace dropped off.  Yet, what Just Peace did achieve was it 
‘activate[d] a whole layer of people that normally don’t get involved in that sort of 
politics’  and, for Redmond connecting with those people and having them engage in 
this type of struggle was a positive outcome.  
 
Enabling others to Act 
 
Redmond indicated that the term, ‘leadership’ is problematic for its hierarchical and 
dominating overtones.  He said the dominant view in society is that someone needs to 
take the lead and to be accountable. He attributed this view to a type of individualism 
that is pervasive in society.  This view is also apparent in much of the leadership 
literature which sees leaders as separate from followers and views leadership as an 
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elitist practice.  In our larger study (see Creyton & Ehrich 2008) many of the other 
community leaders in our sample were uncomfortable with the term and held 
ambivalent views about its meaning.  
 
Redmond went further and said he sees it as problematic that some people will accept 
what a person in a position of authority has to say because they hold that position and 
for this reason, he indicated that he has always tried to struggle against this notion.  
Noteworthy is the point that Redmond sees himself as a facilitator rather than a leader 
and he has endeavoured to work in a ‘collective sense’ rather than in isolation.  
His thinking about leadership is more akin to some contemporary theories of 
leadership, such as shared leadership or distributed leadership, that maintain there is 
no one leader and everyone can lead at different times (Pearce & Conger, 2003). 
Referring to social movements, Tarrow (1998) concurs when he says, ‘movements are 
seldom under the control of a single leader or organisation’ (p.70). Thus, shared 
leadership that is ‘grounded in practice within the community’ is a reflection of an 
ethic of justice (Starratt, 1996, p.162).   
 
Redmond favours the idea of ‘collective leadership’ and said,  
 
‘what you need is collective leadership, you need to try and establish a 
situation where there’s not one person dominating. I’ve got a friend whose 
analysis of this sort of thing is that there’s a triad of power, domination and 
authority and often they’re [leaders] put in that position because people trust 
them and they want them to be in that position. But once they’re in the position 
they assume power through being in that position and that leads to them 
dominating people unconsciously’.  
 
For Redmond, leadership is not in anyway about pushing one’s own barrow; on the 
contrary it is concerned with enabling others to make a contribution to a cause or a 
struggle.  He described leadership as a process of ‘synthesising the disparate and 
scattered ideas and aspirations of a collective group and reflecting these back in a 
more ordered and useful manner that the majority of the collective will see as 
reflecting their own concern’.  
 
To counteract the difficulties of the potential domination inherent in leadership, 
Redmond noted that  ‘you need to actually consciously try and set up things where 
people are involved in doing things; involved themselves in making decisions and 
being active. It’s very easy not to’ 
 
Referring to some union committees of which he is a member, Redmond said he tries 
to encourage people to be active and to participate in different types of work. Here he 
referred to ‘donkey work’ such as putting circulars and other papers in envelopes and 
mailing them out as well as more important work. He said that involving members of 
the union does work. He reflected on his experiences and said that including people 
even in menial activities, ‘cements the sort of social bond between them’. It can be 
enjoyable as people talk to each other and get to know each other. Redmond stated he 
has used and continues to use this type of strategy with many groups of which he has 
been a member.  Another strategy he said he uses to build connections within a group, 
necessary because there can be so many disparate views and values, is to make sure 
there are activities on which people can work – because if people keep working on 
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things then their divisions are not as obvious. Redmond indicated how satisfying it is 
to build capacity in others and gratifying to see people who were initially active in a 
small way agree to take on a greater leadership role.  Redmond’s focus on developing 
relationships and valuing others’ contributions is akin to Starratt’s (1996) ethic of 
care.  
 
Challenging the process 
 
Central to Redmond’s view of the world are his Marxist politics which are based on 
political struggle and working towards a more equitable and just society. This idea 
resonates with Starratt’s (1996) ethic of critique and ethic of justice. As Redmond 
said,  
 
‘My politics is what keeps me [going] – the sort of Marxist understanding of 
what society is like and my take on that politics is analysing the current 
society and also analysing how you need to … change things you need to work 
with people from where they’re coming from rather than from what you want 
to push on them’ 
 
He indicated that his preference for ‘challenging the process’ (Kouzes and Posner 
2003) or ‘critiquing’ the process is via community politics rather than parliamentary 
processes, although the latter does have its place. He said,  ‘real underlying politics 
that will cause change happens at th[e] community level … I guess that’s where I’d 
rather be involved’. He defended his preference for community politics and cited a 
couple of examples of parliamentary processes that led to ‘deadends’.  Here he 
expressed discontent and disillusionment at young political activists who join political 
parties and then become ‘invisible in the community sphere because they’re spending 
all their time … developing fancy policies … but they’re actually not out there … 
building the movement at all’. He also gave the example of some organisers in the 
unions who ‘spend their life .. in labor party politics … and very little real building … 
amongst the workforce they’re supposed to work for’.  
 
Redmond reflected that he thinks that fewer people are becoming involved in 
collective activities as compared to 20 – 30 years ago. He noted that people tend to act 
collectively only ‘where there’s a very obvious threat or issue that comes up’ . 
Although he said that sometimes these issues can have very narrow foci and narrow 
action, such engagement is a positive development. He indicated that it is important to 
encourage more people to be active and engaged in community based issues.   
 
Citing a friend he said 
 
‘political struggle is not really about waving the flag at the barricade; it’s 
really about those prosaic issues of confronting the fact that you might be 
passionate about something but if other people aren’t that’s what political 
struggle is all about, is dealing with that reality’ 
 
He commented that a big challenge facing community politics today is engaging 
people – particularly young people. He cited a number of activities that Worklife used 
when Howard’s workplace laws were first introduced.  To protest against these 
changes, some of the enthusiastic young union members engaged in street theatre. 
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Redmond stated, ‘we had someone dressed up as Mr Moneybags in his business suit 
and then four or five workers in different workers’ garb all chained together, and a 
judge beating a drum at the back of it’.  This group walked through the city and also 




Two key outcomes Redmond identified that have been borne out of his work in 
community politics have been the opportunity to learn from many people and the  
excellent relationships he has developed with others.   In relation to learning he said,  
‘part of the issue for me  about leadership is actually learning from people… there’s a 
lot of experience and ideas amongst people that you can learn from’ . He learned that 
lesson early on when he worked in a factory and came to appreciate other people’s 
needs, ideas and aspirations. Redmond referred to many close relationships he has 
developed with others over the years.  He said a highlight of his work has been ‘the 
strong and enduring friendships that have come out of working closely (and 
struggling over the range of things you do in a community movement)’. It is from 
these friendships and other relationships (i.e. his wife) that Redmond has been able to 
draw strength and continue to operate.  His sentiments resonate with those of Green 
activist, Brent Hoare, who says, ‘sharing common cause with others in response to the 
crises that affect us all brings forth feelings of solidarity, camaraderie, empowerment 
and joy’ (cited in Burgmann 2003, p. 22)  
 
Redmond commented on being inspired by ‘old communist party members (i.e. in 
their 70s or 80s or 90s) who are still committed and in many cases much more active 
than people decades younger’.  Yet he lamented there were times when he has felt 
dispirited about various causes and campaigns – when meetings have been called and 
no one has attended. In the face of adversity and very few wins (Redmond indicated 
that there have been very few campaigns that have achieved the key outcomes 
desired) Redmond remained optimistic about the future. 
   
Conclusion  
 
This case study has presented a snapshot of the life and leadership experiences of an 
experienced Australian community activist / leader. Three leadership frameworks  
helped to provide a means of understanding some of the factors that fashioned the 
leader’s views of the world and type of leadership practices in which he engaged. Of 
these, Starratt’s (1996) framework of ethical leadership that considered an ethic of 
care, justice and critique, provided an important lens through which to understand the 
leader’s story.  Redmond’s story underscores the centrality of connectedness – a 
notion that Starratt (1996) uses to refer to ‘fully human people’. In Redmond’s story 
there is connectedness to an ideal - a better and more just world; and connectedness to 
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